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Introduction

LBS Program Services

Community Literacy of Ontario has
been funded byhe Ministry of
Training, Colleges and Universities

develop this online training module, 1. Information

whichwillf 221 +Fd hydl! __

YR . FaAO {{Affa

assessment reqeements, practices T
gnd tools Assessment is one of the Transition

five services provided yBS Service to Goal

Delivery Agencies (along with Employment,

Information and Referral, Learner Pla s’:ffr:sgtr':?cmgbl
Development, Training, and Exit and et

FOHOWUD) 3. Learner Plan

Development
This module igor practitionersin LBS
agences. Practitionersvho are new
G2 GKS tAGSNI O 7
Adult LiteracyCurriculum Framework
(OALCHYill find a wealth of
information and resourcem its
content It will also be useful for thee more experienced practitionees a review
and asa source of sample tools and resourckesaddition to havingheir own
sections, esources and samples are embedded in all sections of the module

So just what is assessmerA?hesaurus check on MS Word gives us evaluation,
appraisal, measurement, re, opinion and judgement as sorsgnonymsThe
LBS Service Provider Guidelifwgsw.tcu.gov.on.ca/eng/eopg/publications/2013
2014 Ibs _sd_guidelines.pdias adetaileddefinition that is tailored to LBS and the
OALCF

G! aa S dasany$rodess or procedure that gathers information for making
RSOAAAZ2Y A | adwlaige)skills, BehdNdgusshiidittes. It forms a

critical part of everyday activities in a literacy program as decisions are made on the
bedi gl & (2 YSS (AsdeSadgnslines@ wideSahdredidpproaches
from informal procedures to fonal, standardized assessments ests.LBSservice
providersconduct assessments at intake (upon registration and placement), during
programmirg (as part of program deliverghd at exit (when learrms complete the

f SIENYSNI LI FyOdé
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While talking about agssment, it is important to note that learner assessment i\
LBS agencias not just done for the benefit of the assessOther program staff,
other education and training providers, employers, our LBS funder, and the
learners themselves all have an ingst in our Assessment Serviéach group
needs the following questions answered:

1. When enteringthe LBSrogram, is there a needPAre there skills learners
need to acquire to reach their goals?)
2. While in our program do learners make progress?

3. When finished our program do learners have the skills necessary to transiti
to the next step of their goal?

These three concerns can be satisfied through consistent initial, ongoing
exit assessment practices.

Assessment acknowledges and guides the le&@r#aps during the literacy
stage of the path to their goaRssessment informs the development of a

learner plan and th actual delivery of trainingAssessment confirms when learner
are ready to transition to their gosbeyond our programs.

nd

\°2J

we need to view it in the context of the Ontario Adult Liter&yrriculum
Framework (OALCH)/e therefore need to have a general understanding
that framework.The next section providesbrief overview of the OALCF.
Those who are already familiar with OALCF or who have read about it in
other Literacy Basicsodules maychooseto skip this section.

The following section is an overview of the Ontario Adult Literacy Curriculum

Framework QALCF). As the OALCF is the backbone of all LBS service, this unif i

included in the modules of each of the five LBS Services

T Information and Referral
 Assessment

T Learner Plan Development
T Training

T Exit and FollowJp.

Page2 comqm
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Ontario Adult Literacy Curriculum Fr amework

The Ontario Adult Literacy Curriculum Framework (OALCF) is the foundation of the
Literacy and Basic Skills (LBS) progiidm. OALCF:

1 is a competencypased framework The OALCE helps answe
1 supports taskbased programming
1 focuses on integrating skills, knowledge and C2NJ GKS t SI Ny
behaviours to perform authentic, goatlated f SFNYAY3I GKA A
tasks | | C2NJ (KS LINI O
T supports contextualized programming R2 L yS8SR (2 | X

T NBEFtSOGa GKS fSIFNYySND
his/her goal

1 builds on current literacy practice

1 strengthens the links between the LBS Progran
other Employment Orario services and the
community

Forallst { SK2f RS N&
does a person achieve in a
f AGSNI O& LINE 3|

Transition -Oriented Programming

Transitiororiented programming is the ovading principle of the OALCHe term
transitionoriented programmingnergesthree key elements:

1. Goaldirected learning

7 uaSa GKS f Spunpyssmideemingtd 1BS to plhkland deliver training
I OGAGAGASA aLISOA T A O skill gapdirédtivie tothe godl I YR GKS f St

2. Contextualized learning

uses authentic learning materials relative 6 f S Ny SNRa 32 €t | yLz 321
takes into acount cultural andihguistic beliefs and attitudes

E ]

Coordinated supports and services for the learner

help learners deal with potential barriers to learning andeading their goals
provide links and referrals to service providers with the mandate aperise
to providefinancial, employment, health, academicdaather social service
supports

1 22NRAYI-ISE FRDLESNDAOSa G2 YSSG GKS NI y3aS 27
challenges through interagency cooperation, integrated programming,
communitywide plaming and active case management

== ==
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For more information, see th® ALCF Foundations of Transif{omented

Programming

(www.tcu.gov.on.ca/eng/eopaq/publications/oalcf foundations of transition

oriented programming march 2011.pdf

Goal Paths

\

During the devadpment of the OALCEF, five distinct goal paths were identified.

Learners in Literacy and Basic Skills generally state they are intending to move

or transition, to:

= =4 —a -8 -2

To help practitiones supportlearner$)
number of OALCF tools and resourogkich can be found on themployment

Independence

Employment

Adult Secondary School Credit
Postsecondarfducation
Apprenticeship

0 NJ ycndséngogls/ helie are a

Ontario Partners' Gatewaywww.eopg.cd. These documents provide guidance o

developing goatlirected assessment, learner plans and programmréamgl help

learners and practitioners to:

= =4 —a A —a -2

on,

better understand each goal path and its eligibility and entrance requirements

determine whether o not a goal is achievable and realistic
select learning activities
determine assessment tools and methods
locate relevant resources in their community
identify other needed supports

information on
goal paths, chec
out these documents:

TheGoal Path Descriptions
- Introduction

- Apprenticeship
- Employment

- Independence
- Postsecondary Education

- Secondary School Credit

1 Integrated Tasks by Goal Path

1 Foundations of Transitie@riented Programming

J
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http://syllepsis.ca/eng/eopg/publications/OALCF_Foundations_of_Transition-Oriented_Programming_March_2011.pdf
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(As Iteracy practitionerswe do not needo knoweverything about gerygoal

learners may choose. Instead, by referring to the OALCF documents noted in the
pathway abovewe canget a general understandiraf the goal We will also learn
who we might contacin our communitiesand what questions to ask in order to
havesufficient information to support learners in choosimagd moving along their
goal paths

Competencies

Within the OALCF, the Curriculumamework uses competencies to amgjze and
articulate learningThese competencies help practitioners and learners make
connections between literacy skills development and the-fiéaltasks that the
learners will perform in their futuréearning, workand/or community participation.
There are six competencies:

A. Find and Use Information
Communicate Ideas and Information
Understand and Use Numbers

Use Digital Technology

Manage Learning

Engage with Others

nmoow

Together, these six competencies represent and describe the ways learners will
need to use their alities. The competencies are conteftee and broad enough to

environment.t KS O2YLISGSyOASa | NB yzaetal®lLI) NI GS
taught in isolationRather, the competencies work togethatlowing learners to
complete taskshat representthose theywill undertake along their goglath. The
competencies also take into account integrated thinking, intespnal skills and

approach, the interaction of skills, knowléslg Y R 0 SKI @A 2 dzN& =
understanding of how to use their skills, contributes to learners being able to
perform taq aXhe Curriculum Frameuk can be accessed at
www.tcu.gov.on.ca/eng/eopg/publications/OALCFE Curriculum_Framework Oct 11.pdf

COMVPV‘IUNITY LITERACY
OF ONTARIO Pageb

apply to allearnersA Y RSLISY RSy G 2 F GtéSor leathindNy SNAQ 32 |

behavioursThe Curriculum Framework notestiiatz A G KA Y | -b&RdY LISU Sy O&
Fa o

C



http://www.tcu.gov.on.ca/eng/eopg/publications/OALCF_Curriculum_Framework_Oct_11.pdf
http://www.tcu.gov.on.ca/eng/eopg/publications/oalcf_curriculum_framework_oct_11.pdf
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Task-Based Approach N

The OALCF takes adult literdegirning from a skillbased to a taskbased
approach¢ I a 1 a X

1 bundle skills, knowledge and behaviour
1 show how learning can be transferred to work, home and/or the community
1 provide more targeted programming

In a taskbased approach, sldlland tasks wdrhand in handLearners need to see
the relevanceof skills to tasks and goalSkills enable task completion atakks
enable goal completiorif their skills are insufficient for the task, learners may
need to step back to leanmore skills.

The languag of tasks helps stakeholders understand what learners will be able fo
do because of LBS training, hearnerswill be learning and why ty will learn
what they learnTaskbased language also helps to inform referral decisions.

Task Groups

Task Groupsra used to arrange and categorize the content within larger
competencies. They are links between the broad competency titles and the
learners' actual abilities. For example, witldompetency Arind and Use
Information, the task groups are:

Task Group Exanple of a task

Al | Read continuous text Read a brochure to learn about a course
new product or piece of equipment

A2 | Interpret documents Locate fire exits on a floor plan

A3 | Extract information from Watch a webinar tdearn about a topic
films, broadcasts and
presentations

Task groups do not have a set ranking. They may be worked on in any order orf
O2YOoAYylFiA2yS 2NJy20 O2@0SNBR |4 FffxX] RS

J
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OALCEF Curriculum Framework Chart with Competencies, Task Groups and Levels

Competency

Task Group

Indicators

Level 1

Level 2

Level 3

A) Find and U

Al Read continuous
text

Al.1 Readbrief texts to locate
specific details

Al.2 Read texts to locate and connect
ideas and information

A1.3 Read longer texts to connect, evaluate
and integrate ideas and information

A2 Interpret
documents

A2.1Interpret very simple
documents to locate specific details

A2.2 Interpret simple documents to locate

and connect information

A2 .3 Interpret somewhat complex documents
to connect, evaluate and integrate information

B3 Complete and
create documents

B3.1bCreate very simple
documents to display and organize
a limited amount of information

make entries in simple documents
B3.2bCreate simple documents to sort,
display, and organize information

Information A3 Extract info from

films, broadcasts& Not applicable: Tasks in this task group are not rated for complexity

presentations

. B1.1 Participate in brief B1.2 Initiate and mantain interactions withone | B1.3 Initiate and maintain lengthier
B1 Interact with ; . ) . . . )
others interactions to exchange or more persons to discuss, explain, or exchangq interactions with one or more persons on a
information with one other person | information and opinions range of topics

B) B2 Write B2.1 Write brief texts to conve simple B2.2 Write texts to explain and describe B2.3 Write longer texts to present
Communicate continuous text ideas and factual information information and ideas information, ideas, and opinions
Ideas an_d B3.1aMake sralghtforward entries B3.2aUse layout to determine where to B3.3a Decide what, where and how to enter
Information to complete verysimple documents

information in somewhat complex documents
B3.3bCreate more complex documents to
sort, display and organize information

O Understand

C1 Manage Money

C1.1 Compare costs and make
simple calculations

Cl.2 Make lowlevel inferences to calculate
costs and expenses that may include rates
such as taxes and discounts

C1.3 Find, integrate, and analyze numerical
information to make multi-step calculations to
compare cost options and prepare budgets

C2 ManageTime

C2.1 Measure time and make
simple comparisons and

C2.2 Make lowlevel inferences to
calculate using time

C2.3 Find, integrate, and analyze numerical
information to make multi-step calculations

Cthers

and Use calculations using time
Numbers C3 UseMeasures C3.1 Measure ad make simple C3.2 Use measures to make orstep C3.3 Use measures to make mulsitep
comparisons and calculations calculations calculations; use specialized measuring tools
C4.1 Make simple comparisons and ca4.2 Make lowlevelinferences to . C4.3 Find, integrate and analyze data; identify|
C4 Manage Data - organize, make summary calculations, and :
calculations trends in data
represent data
D) Use Digital n/a D.1 Perform simple digital tasks D.2 Perform weltdefined, muti-step D.3 Experiment and problemsolve to perform
Technology according to a set procedure digital tasks multi -step digital tasks
E.1 Set shortterm goals, begin to E.2 Set realistic shortand longterm goals, | E.3 Set realistic shortand longterm goals,
E) Manage L . h - : - X )
Learnin n/a use limited learning strategies, and | use a limited number of learning use a variety of learning strategies, and
9 begin to monitor own learning strategies, and monitor own learning monitor and evaluate own learning
F) Engage with n/a Not applicable: Tasks in thigask group are not rated for complexity

\.
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Levels of Performance

Level Indicators

The ntario Adult Literacy Curriculum FrameworkXCCFuses three
performance levels with IndicatNJ 2 G 46 SYSy da (2 RS
proficiency to carry outasks within the Task GroupBhese indicators
provide an overview of the programmingdias for that Task Group level.
They also illustrate learner achievement in the Task Group, at the fend
each leel. The bllowing is an example of a Levedicator:

1 Competency: C Understand and Use Numbers

1 Task Group Cl Manage Money

1 Levelindicator: C1.2 At this level, learneréMake lowlevel inferences tc
calculate costs and expenses that may incleates
such as taxes and discouitg

The three levels of the OALCF use the same complexity factors as the first thrge

levelsof I VI RIF Qa 9&aSyidAalft {1Affta 09{0
(www.hrsdc.gc.ca/eng/jobs/les/definitions/index.shtjrdnd the three
international adult literacy wrveys carried out in Canada by Statistics Canada
(www.stat@n.gc.c

1 Thelnternational Adult Literacy Survey (IALS)
1 TheAdult Literacy and Life Skills Sur¢ayLS)
1 The Program for the International Assessment of Adult Competencies (PIAAC

The OALCF uses two factors in interpretaigarnei@ developing progiiencyg
Task Descriptarand Performance Descriptotsis important that the description
2T 020K 0KS Glal FyYyR GKS fSFNYSNRa

OALCF Task Descriptors

Task Descriptors help us to understand the features of the taskditarmine the
task complexityAccording to theDALCRasks are more complex when they

f are not well defined

firequire more steps

fcan be completed in more &n one way (have no set procedure)
i contain unfamiliar elements (context, vocabulary)

finvolve multiple or complex documents and texts

LJS NJF 2

J
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(For examplein the following chart, wenake comparisons betwedhe Task
Descriptors for the three levels of Task GrodpiBiteract with Others:

CompetencyB Communicate ldeas and Information

Task Group Binteract with Others

Level 1

Level 2

Level 3

Bl.1

Levellndicator ¢ At this
level, learners:

Participate in brief
interactions to exchange
information with one
other person

B1.2

Levellndicator ¢ At this
level, learners:

Initiate and maintain
interactions with one or
more persons to discuss
explain, or exchange
information and opinions

B1.3

Levellndicator ¢ At this
level, learners:

Initiate and maintain
lengthierinteractions
with one or more person;s
on a range of topics

Task Descripta

9 Scope of task is limited

1 Involves one other
person

9 Is brief

9 Addresses a familiar
audience

9 Contains concrete and
familiar content

1 Has a highly explicit
purpose

9 Is formal

Task Destptors

1 Scope of task is clearly
defined

1 Involves one or more
persons

9 Can vary in length

9 Addresses a familiar ol
unfamiliar audience

1 May include unfamiliar
elements €.9.,
vocabulary, context,
topic)

1 Has a clear, well
defined purpose

1 Is formal

Task Descrifors

1 Scope of task is not
clearly defined

1 Involves one or more
persons

1 Is longer in duration

9 Addresses a familiar o
unfamiliar audience

1 May include unfamiliar
elements €.9.,
vocabulary, context,
topic)

1 May require specialize
vocabulary

1 Requires varied
communication

approaches

\.
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OALCF Performance Descriptors

¢CKS t SNF2NXIYyOS 5SA0ONALIIZ2NR AffdzadNI GS K
a level According to theCurriculum Frameworkearners who perform increasing|
complex tasks can

make inferences of task requirements

apply background knowledge & experience to unfamiliar tasks
manage tasks with unfamiliar elements

identify a variety of ways to conhgte tasks

find, integrate & analyze information

experiment & problerrsolve

= =4 4 -4 —a -2

A Note about Competencies and Levels
I £ SENYSNRa FoAfAGe G2 LISNF2NMIlearhed {jJa Ol y
YI & ¢St f Re&llohgeritelts td @nnéct, evaluaed integrate ideas
and informatiof @ £ Gohpetency A: Find driJse Information, Task Group:Al
Read Continuous Text, Level 3), but need help with understanding and using
numbers to manage data (C4) atevel 3¢ oFind, integrate, and analyze data;
identify trends in dat® €

G¢KS hydFNAR2 ! Rdz G [ AGSNI O& [/ dzNNR (
primary purpose of the LBS Program to help learners bridge the gaps in the
literacy andy’ dzY SNJ O& | 6Af A0ASa (KS@ALFFSSR
Foundations of Transitie®riented Programming2011)

For the most ugto-date information on the OALCF and to access the OALCH
tools and resources, visit:
www.tcu.gov.on.ca/eng/eopg/programs/lbs oalcf resources.html

Pagel0 communiry reracy DY
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fEmponment Ontario Information Syste m z Case Management
System (EOISCaMS)

EOISCaMS is aomputer systendevelopedto support EGservice deliverers in the
administration and management of their client caséiis includes letacy and

. FaAx0 {1Aff A leanSridScim@iSagenddhENS daka Sdllécted from
EOISCaMS helps MTCU to analyze our efficiency and effectiveness seruiB&
providers. Reports that can be printed from EGI8MS at the provider level also
provide valuable evaluation data for program managers. For more information
about EOI&CaMS and how to use it, go to the EQEMS section of the
Employment Ontario PartnefGateway (EOPG) at
www.tcu.gov.on.ca/eng/eopg/eotransformation/ecisams.html You can also
viewthree webinars, produced by CL@) program management through the
Webinarslink at www.communityliteracyofontario.ca/webinars.htm

Questions and Activities for Reflection

1. Take a fewninutesto scan throughthe Ontario Adult Literacy Curriculum
Framework
(Wwww.tcu.gov.on.ca/eng/eopg/publications/OALCF Curriculum _Framework Oct) 1d.pdf
better understand its features.

2. In theOntario Adult Literacy Curriculum Framewgakthe end of the section
for each level in a task group, you will find example tasks learners can do at the
end of the level. Boose a exampletask fromeach of thecompetendes A, B, C
and O in whichever task group and level you witthen do the task or think
through it in your mind. Afterwardseviewthe Performance and Task
Descriptorgo seeif andhow they relate tathe task.

3. What situations in your learnghenvironment could you use to measure the
last two competencies?

o Competency [E ManagelLearning
o (Competency K, Engage with Others
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Practices : el
o changes in their lives
Understanding literacy and the lives of others
Tasks and numeracy as a when they participate
) social practice involves in a literacy program.
Tasks emphasize more consideration of what
Skills than _skllls, as they people are do_ing_,
. ) consider purpose, feeling and thinking
Skills are discrete context and culture to when engaged with
descriptors of literacy reflect actual use. actual print and
and numeracy numeracy activities.

development, such as
decoding, sentence
structure, and locating
information.

OALCF Assessment Strategies )

The OALEusestwo assessment strategiesl) Learner Gains and @&pal

Completion. These stragiesdetermine:

1 if learners are increasing their skills, knowledge and behaviours

1 if learners are making progress and moving towards and/or achieving their
goals

1 if LBS programs help learners improve targeted skills

1) Learner Gains

At the time of writirg this module the first strateg ¢ learner gaing; and the tools
to determine learner gains werlie development

2) Learner Goal Completion
The second stratggg goal completio¢Y S adz2NB&a G KS f SF Ny
achieving everything that was identifiexh their LBS learner plans.

Assessing Different Aspects of Literacy to Determine Goal Completion

To truly determine gal completionwithin the OALCFRssessmenheeds tolook at
more than just the skills attained by learnehsstead OALCF assessntalso
exploreshow theacquiredskills will be used to complete tasks at the learning

5 NE Q

centre, how the learner puts the skills into everyday practice and how the learning

has changed live3.herdore, we need to assedsur aspects of literacy learning:

1 skilks development
task performance
social practice
change

Change

People respond to
change and make

= =4 —a

Textfrom OALCEF: Selected Assessment Tt
(www.tcu.gov.on.ca/eng/eopg/publications/OALCFE_Selected_Assessment_Tools_Mar) 11.§

J
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Assessment Module

fSkiIIs development

Skills developmens fundamentato literacy learning Therefore, assessment of

skills and skillsdevelopment is importanbefore, during and at the end of LBS
training. Exanples of skills may range from basic skills (such as recognizing words)
to skills learners use at the end of an OALCF Task Gewap Some of these
skills can a be found in the OALCF Performance Descriptors. An example
g 2 dzf RAdds,Subtiiacts, multipleeand divides whole numbers and
decimalg A yGraup GliManage Money LeveHbwever, significant
research has shown that skills development out of context is rarely
transferable to applications required ftie f S | Ngb&N\IRM fe. Assessing
skil acquisitionalone would not tell us if the learner could use the skills in other
situations.

Task Performance

By assessing how learners use skills to complete tasks, we can consider how they
would apply literacy learninfpr different purposesThe ta& puts the skills to work
to complete an activityFurtherto our C1.1 example for Skills Development, we

Tasks used to assess performance should be relatditree individual

f S NifeSnoal pathThisapproachenables us taeflect how literacy
learningwill be wseful and therebyave meaning to the leaer. To assess
task performancelLBS practitioners ugaskbased assessment tools and,
where possibleauthenticmaterials.

Social Practice

To look at literacy in sociplacticewe asseshow literacy and numeracgre used

Ay G(GKS  Swhitiepeidhd@s hiave iSIdaders hadibw do learners

use the skills they have acquired in their dayday activities? Is thetéracy

learning applicable to theSIF N SNA Q A @ Sansideriidliteiay & 2 Sie
practice involves implementing skills to complete imeggd, mult-
competency taskghis type of assessmenften includes learner reflection
and may deal witthow thef S | N#gebabduusing or being able to use
their literacy skills to complete tasks in their liviksmay involve how much
they value their learninglo take our examples further, we might ask the
learners if they were able to check their change whisgy are shopping. We
might ask how it makes them feel, when they know that they are getting the right
cash back.

cm Pagel3
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Change \

Fromassessingearning as a practice, we movedonsideringearning as an agent
of changeHere we assess how the learners andth& | N SNRA Q f A @8
as a result of their learning:hese changes can be individwgaling with the

f SFNYSNRa SRdzOF GA2yLFt FaGGlrAyYSyas S
also affect families and even communitiéssessment of change isually done
through interviews or other evaluation processé€hangé assessment may start
while learners are still enrolled in LBS programs, but more often will be
experienced at exit or during followp evaluationOur example might be that 6
months afer leaving the LBS program, a learner reports getting a job which
required counting out cash.

For more information on aspects &fALCF literacy learning SBALCF:

Foundations of Assessment

and OALCF: Selected Assessment Tools
(Wwww.tcu.gov.m.ca/eng/eopa/publications/OALCF Selected Assessment Tools Mar). 1

(wwy.tcu.gov.on.caleng/eopa/publications/fOALCF Foundations of Assessment March 20])1.p]>/020

Questions and Activities for Reflection

1. Think of realife illustrations that could exhibit each of the foaspects of
literacy learning:

1 skills development
task performance
practice

change

= =4 A
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Assessment Module

(Ministry of Training , Colleges and Universities

Requirements

MTCU has set a number of requirements that must be followed in relation to the
Assessment service. These are laid out inLiteracy and Basic Skills Service
Provider Guidelined he version used during the developmment of this section was
effective April 1, 2018vww.tcu.gov.on.ca/eng/eopa/publications/2013

2014 Ibs_sd _guidelines.pggthowever, the Guidelines are updated from time to
time and we recommend practitioners check for newer editions.

Under the Assessment service heading of the LBS Sé&naualer Guidelines, ten
assessmentelated requirements are listed. These can be grouped, for discussion,
under the headings Eligibility, Initial Interview and Assessment, Professional
Development, OALCF Specific Assessment Tools, Learner Filesadlgd, fin
Common Understanding.

Eligibility
The very first requirement is:
f oconfirm an individual's eligibility for LBS sergice

Before we can take on clients as learners we naissessf they are evereligible

for our LBS programh@&LBS Service Providguicklinesalso devotes a section

(3.1) toLearner Eligibility and Suitabilit). K S NB A ( LBSiskriicd providets: i a

must ensure each learner is:

T an Ontario resident

f an adult whose literacy and basic skills are assessed at intake as being less than
Level 3 of the International Adult Literacy and Skills Survey (IALSS) or the OALCF

1 atleast 19 years old. On an exception only basis, LBS service providers may serve
young adults between the ages 16 to 19 who demonstrate the maturity to
benefit from adulteducation. However, returning to the regular school system
should be the priority for these learners. LBS service providers may allow age
exceptions, not exceeding ten percent of learners enrolled in a fiscal year. In all
individual cases, there mustbdRa2 OdzY SY 4§ SR NI} A2y IS Ay

1 proficient enough in speaking and listening to benefit fully from the language
of LBS instruction (English or Frené@gnadian Language Benchmarks
(www.language.cplevel 6 for speaking and listening is the recommended
minimum level of proficiency required to benefit from LBS instruction. This
eligibility requirement does not apply to a deaf learrer.
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Initial Interview and Assessment

TKNES 2F ac¢/ ! Qa NBI dzA NBWSI¢ldtaito treankial [ . !
interview and assessment process. IsBi§iceproviders must:
1 ddetermine an individual's primary service need and consider the most
suitable referral if not appropriate for LBS8rvice
1 administer assessment to develop a learner plan, including assessment o
learner)
0 strengths and gaps
o learning style
0 milestone tasks
0 culminatingtask
o learning activities

1 use assessment tools that are appropriate, meaningful and understandable to
the learner, and are suitable for informing the learning activities outlined in
the learner plag

We will coverthe initial interview and assessmeptocessn some detail in this
Y2 Rdzf SQa yiffakelandaitaONsseeht

Professional Development

To meet the fifth requirement, LBS programs need to:

9 c¢densure that LBS service provider staff carrying out assessments have the
appropriate skills and training to select, administer, interpret and track
assessmeiresults

While ensuring that staff is sufficiently trained might seem like something you would
obviously do, it is not always such an easy taskithsamany sectors, the literacyetd
is facing higlstaff turnover. The volunteer market is also tightjttvmany notfor-
profits reporting severe challenges in recruiting and retaining volunteers. LBS
programs will need to develop good succession practices, which irslitzent
professional development options for assess@vbat choices assessors haoe f
professional development will vary over time; however, we offer some options bel@w:

CESB@LBS Practitioner Training websaewww.lbspractitonertraining.com/
offers professional support for practitioners who work with adult learners in the
Literacy and Basic Skills (LBS) Program of Ontario
1 Common Assessor meetings amongst programs in a Literacy Service Proyiders
(LSP) group or regional netvk
9 Ontario College Courses in Teacher of Adults: Literacy Educator Certificate
Program is offered at several colleges and online through
www.OntarioLearn.com J
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Assessment Module

fOALCF Specific Assessment Tools

For more accountabland consistent assessment and reporting of learner
improvement, the OALCF includes three measurement toolestones
culminating taskend Learner Gains Scor@hee are three specific requireents
dealing with these tools:

T densure that Milestone andulminating Task assessment activities are kept
secured and are used according to the administration instructions

training including Milestone tasks, the Culminating Task and thraileg
activities

At the time of developing thikiteracy Basicsiodule, MTCU had not approved a
learner gains test, so we will move on to the other two tools.

Milestones

Milestones are assessment aaties that are aligned to the Curriculunmdmework
and linked to goal paths. Learners complete appropriatestonesto
demonstrate their abilities to carry out tasks related to their goals.

Service Provider GuidelineRecordingnilestoneresults on the Employment
Ontario InformationSystemCase Management System (EGEMSprovides
MTCU with information about learner progre3$erefore fora good Service
Quality rating, it is important thamilestonesare completed by learners and
recorded in EOISaMS.

Effectiveness 60% + Service Coordination
* Suitability/Learner Profile . c,ctomer Satisfaction
* Completion of Goal Path
*Learner Progress
*Learner Gains

*Learners Served

LBS Performance Management Framework

COMMUNITY LITERACY
OF ONTARIO :

1 assess learners' achievements as they progress through and complete their
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One of thevalues oimilestoness their corsistency across the LBS fiela. achieve )
this consistencymilestonesinclude administration instruons and evaluation
criteria. LBS program staff should administer and sauoiestonesas instructed, so
interpretation o results will be uniform.

Regarding the storage diilestones the Milestones User Guid®©ntario Ministry
of Training, Colleges and Universities, March 2@t Rjtp://oalcf-repository.calis
cleard ¢ 2 Sy & dzNiestanésietdin tilek iStegrity as an assessment tool
and remain secure and confidentiatjlestonesdocuments should be stored
securelyg Note: only authorized individuals may access ALCF Mileste and

Culminating Task Repositaxydownload the User Guides, Indexes and the actu
milestonesand culminating taskslf you do not have access yourself, please get
copy of the guides and indexes from yaiNE2 3 Nuith6zad representative.

Completal milestonesdocuments should be kept in learner files in locked cabingts

and shoull not be reviewed by learnerStaff will also need to consider where to

store any blank or unuseatilestonesdocuments so they are not accessible for anfy
purposes (mcludlg initial assessment, mstructlon or Iearnlng actlvmes) other than

iK2aS T2NJ 6KAOK (GKS&@ 6gSNB RS@St 2LISR
Culminating Tasks

As withmilestones culminating taskare assessment awities that are aligned to
the Curriculum Famework and linked to goal f@as. When they arecompleted by
learners and reported iEOISCaMSthey alsocount as indicators of the

(O

W/ 2YLX SR 2y @RQDEFFSOGADSY S aniilestories & dZNB ¢

culminating taskshould be administered according to instructions anatsdl
securely according to thdser Guide for Culminating Tagktario Ministry of
Training, Colleges and Universities, March 20A8ain,only authorized individuals
may access th®ALCF Milestone and Culminating Task Reposidatgwnload the
User Gudes, Indexes and the actualilestonesand culminating tasks

J
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Assessment Module

fLearner Files

The ninthrequirementof the MTCU Assessment service expect
LBS providers to:

T dmaintain upto-date learner files that contain all required
assessment informatian

The LBS Service Provider Guideligd2.2.LearnerFilesprovides more detail on
what asessment information must be kept in files:

 OFirst, service providers must providationale for decisions made. This
would include copies of initial assessment materials from which the
F2334Sa432NJ RSGSNXY¥AYSR (KS fSIFNYySNRa
program (assessed at less than38lor OALCEevel 3). It would also
involve hitial and ongoing assessments of learning gaps and learning
acquisition to develop learning plans and training options.

A completed Participant Registration form is also required. The Participant
Registration contains all the information you gather frédme learner during
the Initial Interview and Assessment, including the assessment results.

of materials/tools used for ongoing assessment, includiigstones
should also bénduded in the learner files.

All completed assessments should be dated and include some record of the
outcome of the assessment, e.G.ompetency/Task Group levels, successful
completion, achieved, next steps. It may also be helpful to include the nathe of
tool used for the assessment. A label with the pertinent informatloat is affixed
to assessmentmay be helpful.

Many programs use a learner file checklist to ensure that all the forms and
information required by MTCU and their avagency are in #hfiles. kamples of
file chedlists, from the Outreach Literacy PrograendNorthern Connections
Adult Learningmay be found in thé&&ampleForms section at the end of this
module

1T 99ARSYOS 2F G(GKS fSINYSNDa LINRINBaa

St ABAOAT .

Y dz& (

Intake C OngoingC ExitC
Tool: Date:
Results:

\.
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Why is a common understanding of our assessment results important? M28y

3. If you have not viewed the Milestone and/or Culminating Task User Guides

5. Do your files show learner progress thghurecorded assessment results?

6. What does or could your organization do to make your assessment results

Common Understanding N

Thelastbut by no means least importapiint of the MTCU Assessmesarvice
requirementsdirects us to

T densure that assessment results can be understood by other LBS service
providers and by key referral agencies, as agreetitough the literacy
services planning and coordination process.

learners have unpredictable lives and changing housing situstiMany learners
need further community supportotbe successfuh our programs and as they
move along their goal patiMoreover, LBS training is just one step towardsst

partners (iteracy,community,other education/training and employmenthn a
language thepartnerscan understand in order to provide a smooth transition for
learners. We discuss how to coordinate our services furthérerLiteracy Basics
Information and Referrahodule.

Questions and Activities for Refle ction

1. Consider the list of MTCU requirements for the Assessment Service. For wollich

areas do you feel you may need some professional development to help y
program meet those requirements?

2. Besides working through these modules, what other steps couldajmito
address your professional development needs?

Indexes, take some time to review them.

4, 2dzNJ LINPANI YQa ac¢/ ! 9YLX 28YSyid |y

learner fles at least once per yedmagine yourself looking over the learner
files at your agency for the first time. Would you be able to see the rationale
for the decisions made ithhe development ofthe Learner Plan?

more understandable to those outside your program?
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Assessment Module

-

Confidentiality

Throughoutclient8® y R £ SI Ny SNEQ | 4 a2 OxuitdiaibRgf oA UK
informationmust be gathered. This is especially tatantake andduring the initial
assessmentt is often a difficult step foadultsto join a literacy program.hey

maybe embarrassed andot want others to knovthey are there Some learners

may be eluctant to give out theihomeaddress or to share aemail address or

unlisted telephone numbein order for you to serve them better, learners may

have to share someery personal and sensitiveformation about themselves.

Maintaining confidentialityand correctly handling and storing personal, private
information is essential.earners shoultie able to trust that you will not share
this information with otherslf a learner cannot trusyour literacy program, then it
will bedifficult to developa productive learning environmenou must be able to
reassure them that their personal information will only be used to develop their
learner plan to help them with their learning goadsd to contact them in the case
of absence or for followup purposes.

There will also be learners who provigd®re information than you requirelry to
limit them to sharingonly the informationnecessaryo maintain contact and
develop their learner plarifake some time to talk about personal and private
information and whyit should not be shared.

Confidentiality and Personal/Private Information Policies

do; it is part of your LBS contractwith MTCU &nd Qa |t a2 GKS I g
Information Protection and Electronic Documents AIPEDA Aswith most
issues it is importantfor your organizationio have a policy in place.

Here are several examples of good practice that can help your agency mair&ain
confidentiality of learner informabn:

1 Keep copies of learner plans and learner files in a locked filing cabinet. Put files
away when not in use.
1 Destroy rough copies or jotted down notes as soon as the information has been

1 Ensure that computer records are passwquutected.
7 1 @S I aySSR 25 2lyyRigfomaayiditaccesd tigfiled dd & @

information or filesthat& 2 dz Re2d/ Qi
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To assist organizations in meeting their privacy obligations, MTCU has devemed
az2YS (22ftasxs oKAOK Oly 06S F2dzyR 2y
(EOPG).

f

ThisPrivacy Tip She€February 2012)
(www.tcu.gov.on.ca/eng/eopg/publications/sp_privacy tipsheet ydktails
the privacy obligations of LBS organizations and irdugbs on safeguarding
Ot ASy(iaQ LISNE2YIFIf AYyTF2NXIGAZ2Y D
ThisQuestions & Answers on Privacy and Access to Inform@ipnl 2012
(www.tcu.gov.on.ca/eng/eopg/publications/Ibs_oalcf g and_a 3)psibased
on actual questions submitted to tHdinistry and has some practical
information for protecting client data.

Questions and Activit ies for Reflection

1.

Does your agency have policies and procedures for confidentialgg?db
they reflect current legislation? If not, what would you include in a privacy
policy for your program?

What steps could you take to ensure that learner inforroatremains
confidential?

How do you ensure that your OMNey password and your EGTAMS Private
Identification Number remain secure?

What would you say or do to reassure a learner who is reluctant to give you
or her home address, telephone numberemail address?

J
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Assessment Module

rI\/Iethods of Assessing

Assessment is not an isolated event that takes place only at intake. From the time
clients enter our doors, through their time spent as learners, until they exit and
move on to the next stage of their goal pathe wbseve and assess theactions

and reactionsWemake decisions based on oagsessmenbbservationsaand we

help the learners make decisions, too

Informal Assessment

Much ofour assessment happeias an everyday, casual lewgding tools that are
often unigue to the program and the learner. Tluan be referred to as "informal”
assessmentinformal assessmeris part d the ongoing relationship between
literacy staff, volunteers ankkarness. It helps toindicate what the next steps are
in the learning proess However, when seeking a common understanding of
assessment results for all stakeholders,veed moreformalizedtools.

Formal Assessment

Formal tools are more widely recognized than those developed in your local
literacy program. Formal tools haveually been developed by experts and have
undergone careful validation processes to ensure that they are accurate and
provide consistent results.

Using Formal vs. Informal Assessment

So, if the formality of assessment tools varies, how do w
decide when tause a formal or informal type of tool? It
comes down to the importance of the assessment or the /o i —
consequences placed on the outcome. For-kiakes ‘
decisions (for example, if the purpose of the assessment was deciding what

activities the learner should wkron next or whether a learner is ready to move on

to learning activities at a higher level in the program), then informal assessment

tools are usually sufficient. In these cases, informal assessment is often less

stressful for some learners. In situatiowbere the assessment results may be
AAIYATFAOLYG G2 + adl 1SK2t RSNJ 6F2NJ SEF YL
postsecondary school or employment), a formal assessment would be preferable.

In these cases, ensuring that learners are ready to movi® @he next step is

important for both the learners and the institution or employer.
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Range of formality: Informal Formal

\

Informal

Formal

Individual use and development;
created or adapted by one group
or one practitioner

Wide-spread availability; used by
different practitioners and different
groups

Clearly explained and supported
assessor protocols; describing
delivery and scoring; developed
using field trials to support validity
and reliability

Norm or criterion-referenced using
statistical analysis to support
reliability and validity and/or
interpret results (not included in
this collection)

FromOALCF Selected Assessment Tools, MTCU 2Q

Formal Assessment Tools

The OALC#oes not endorse a single, specific method of assessing literacy
learning Instead,t encourages LBS agencies to use a varietyad$ @nd methods
appropriate tolearness'interests, needs andoalpaths. During the development
of the OALCEF, in February 2013ampling of 2&ppropriate, formal assessment
tools was provided in the MTCU publicatiOmtario Adult Literacy Curriculum
Framework Selected Assessment T@aisv.tcu.gov.on.ca/engopg/publications/2013

2014 Ibs_sd_guidelines.pdEach resource listing provides a description of the tool,

how to use the tool, its range of formality and where to get it.

Standardized tests are always given and scored in the same way. Testf@sults

each learner are compared to the performance of a group that has been declared

the norm. Because of the stringency required in their development and
administration in order to maintain consistent and valid results, standardized
assessment tools are @fh expensive to purchase or use. They may require
training and licensing or certification to administer. For these reasons,
standardized testsvere not included in th®©ALCF Selected Assessment Tistls
This does not mean that standardized tests aretodie used for LBS assessmentl
In fact, several are listed as possible assessment todisednBS Participant
Reaqistration forn(refer to the Sample-ormssectior). Some examples of

standardized tests commonliysed in LBS programs are:

ab2 aa

y3atsS YS

be relied upon to provide
comprehensive information

I 6 2 dzi

£ SIENYAY

Selected Assessment Tools,

March 2011.)

CAAT (Canadian Adult Achievement Test)
CAMERA (Communications and Math
Employment Readiness Assessment

PDQ (Prose, Document, Quantitative)
TOWES (Test of Workplace Essential Skills)

J
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http://www.tcu.gov.on.ca/eng/eopg/publications/OALCF_Selected_Assessment_Tools_Mar_11.pdf
http://www.tcu.gov.on.ca/eng/eopg/publications/OALCF_Selected_Assessment_Tools_Mar_11.pdf
http://www.tcu.gov.on.ca/eng/eopg/publications/2013-2014_lbs_sd_guidelines.pdf
http://www.tcu.gov.on.ca/eng/eopg/publications/2013-2014_lbs_sd_guidelines.pdf

Assessment Module

fln 2012, Lorri Sauveompleted aCollective Ist of Assessment Todtw Literacy
Link South Central (LLSQVILL Learning Netwoakd Literacy Northwest. This
LJdzo f AOIF 0A2Y KIF & dzaSFdzZ OKINIGa y20Ay3 GKS| 22t

1 purpose (type of assessment)

1 related goal path (Employment, Apprenticeship, Secondary ScDidit,
Postsecondarand/or Independence)

1 suitability for assessing lowdgvel learners

Below are twasamples of the chart3.he Collective List also provides a description
of each tool intuding what is unique about iThis resource is a free downkbable
resource from theCanadian Literacy and Learning Network (CLLN)
(www.literacy.ca at www.literacy.ca/content/uploads/2012/06/Assessmehtatrix-all-
tools-individuallyJune2012.pdf

Collective Assessment Matrix

Assessment Tool Purpose Goal Path Assesses

Intake | Ongoing Employment | Apprenticeship | Secondary School | Post Secondary |  Independence leakr.ners
Credit School PRI
tasks at Lower

Levels

Skills
Bridging the Gap Education Component: .
Evaluation tools

Canadian Adult Reading Assessment

Collective List of Assessment Tools by Goal Path

Employment Apprenticeship Secondary School Credit Post-Secondary Independence

Bridging the Gap Bridging the Gap Bridging the Gap
Education Component: Education Component: Education Component:
Evaluation Tools Evaluation Tools Evaluation Tools
Canadian Adult Reading Canadian Adult Reading
Assessment (CARA) Assessment (CARA)
Diagnostic Literacy Diagnostic Literacy
Assessment for Beginning Assessment for Beginning
Readers (DALA) Readers (DALA)

Collective List of Assessment Tolotsri Sauvé 2012
for Literacy Link South Central, QUILL Learning Network and Literacy Nortl
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http://www.literacy.ca/
http://www.literacy.ca/content/uploads/2012/06/Assessment-Matrix-all-tools-individuallyJune2012.pdf
http://www.literacy.ca/content/uploads/2012/06/Assessment-Matrix-all-tools-individuallyJune2012.pdf
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Since the publication of th®ALCF Selected Assessment TeomgheCollective )
List of Assessment Toalsanyorganizationshavearticulated their tools to the
OALCFhy S SEIYLX S 2F GKA& A& wpwLIEDNK O8
project, Aligning Literacy Link Eastern Ontario's Assessment {AdoAT). This
projectarticulated their previougl published assessment tasks/activities to OAL(
Competencies and Levels. Below are links to the ALAT tools.

¢ Aligning LLEO's Assessment Tools User Gutgdd/lleo.ca/pdf/alat/Aligning-
LLEO*AssessmenT oolsUserGuide.pd]

1 CABS Online Alignmehttp://lleo.ca/pdf/alat/CABSOnlineAlignment.pdj

1 CABS CAES Alignménitp://lleo.ca/pdf/alat/ CABSCAE&\lignment.pdj

1 WESA Alignmerthttp://lleo.ca/pdf/alat/WESAAlignment.pdf)

Although not specifically intended for OALCF use, assessment tools that are

[ AY1

F

articulated to the Essential Skills may also be useful in LBS programs, especially for

learners on the Employment and Apprenticeship goal paditeduss  / 2 LJA |
(previouslythe National Adult Liteacy Database)nline directory of Esential
Skills assessment toofsund athttp://modus.nald.ca is an excellent way to find
variety of useful toolslt is searchable and interactiviou can even provide
comments and ratings for the toglg you sign up for a free membership

Through professional development and your local Literacy Services Planning
Coordination (LSPCymmittee,you may find otler formal assessment tools that
are suitable folOALCF assessment f@mur community, your program, and, of
course, learners.

Authentic Assessment

Authentic assessment uses rembrid or authentic documents and tasks for
23aSaaYSyido ¢ KSretleSonbidAtS€INGING ackual WdrkA téaiRirg) of
life-related tasks simulating how a person would usedilbeuments or complete a
job task. This type of assessment can be particularly usefohigoing
assessmentAuthentic assessment is often incorporated intbdegrated tasks

J
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http://www.lleo.ca/
http://lleo.ca/pdf/alat/Aligning-LLEO's-Assessment-Tools-User-Guide.pdf
http://lleo.ca/pdf/alat/Aligning-LLEO's-Assessment-Tools-User-Guide.pdf
http://lleo.ca/pdf/alat/Aligning-LLEO's-Assessment-Tools-User-Guide.pdf
http://lleo.ca/pdf/alat/CABS-Online-Alignment.pdf
http://lleo.ca/pdf/alat/CABS-Online-Alignment.pdf
http://lleo.ca/pdf/alat/CABS-CAES-Alignment.pdf
http://lleo.ca/pdf/alat/CABS-CAES-Alignment.pdf
http://lleo.ca/pdf/alat/WESA-Alignment.pdf
http://lleo.ca/pdf/alat/WESA-Alignment.pdf
http://modus.nald.ca/
http://modus.nald.ca/

Assessment Module

chart below for examples.

(1 dzZiKSYyGAO FaasaayYSyd

NBEaz2dzNDSa aKzdz

Goal Goal Path Example AssessmeActivities
Enter the workforce or | Employment 1 Completing a variety of job
re-enter the workforce application forms
in a different job 1 Doing occupatiorased tasks
that require math, finding
information and
communicating
Do my own banking Independence T Filing out cheques or deposit
slips
1 Completing forms to apply for
an account or debit card
1 Reporting a lost debit card by
phone or in person
Improve reading and Employment T Using manuals, charts or
filling in documents at diagrams to locate information
work (including on computers or
other screens)
1 Completing report sheets or
payroll stubs
Prepare for further Credit or 1 Completing example tests
schooling Postsecondary 1 Reading sample text books to

find information and answer
guestions

You can find authentidocuments to use for assessment purposes by visiting
employers, by clipping articles from newspapers or magazines, or by picking up
F2N¥Ya YR LI YLKt SGa
materials for a variety of learners can be vémge-consuming for individual
practitioners. Two free websites that can help with this are:

TNRY R200G2NAQ

1 How do your skills Measure U@fttp://measureup.towes.comy provides more

than 200 activities based on Canadian workplace documents linked to the
Essential Skills éteading Text, @ument Use, and Numeracy.
1 TaskBased Activities for LERtp://taskbasedactivitiesforlbs.dq is a database

(OALCHoy LBS practitioners.

\.

of activitiesaligned to the Ontario Adult Literacy Curriculum Framework
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Questions and Activities for Reflection )

1.

Why would you use different assessment todépending on the learner's
goal or literacy level?

Make a chart of the assessment tools you presently use. Include the tool
name and the competencies, levels and goal paths for which it is most
suitable. Now rate them using the informaformal range. Whre do most of
your tools fall on the range?

VisitOALCF Selected Assessment TGoltective List of Assessment Tawls
Moduss [/ 2LIAlYyQa 2yftAyS RANBOUGUZ2ZNE 27F
Investigate at least three tools you have not previously used.

Consider a learner you have worked with or imagine a learner profile

(exampleg; learner wants to be a room painter and needs to improve Find &

Use Information, or learner wants to know how to eat healthier and wants
improve Find & Use Information). V@hauthentic task(s) and authentic
document(s) could you develop for the learner?

Talk your answers over with another literacy practitioner in your program aQr
community.

J

COMMUNITY LITERACY
OF ONTARIO

o



Assessment Module

rIntake and Initial Assessment

The intake process and initial assessment provide us thvé information we need
to make a number of decisions:

1 Is your program the right one for the learner, given his or her current skills,
stated goal and commitment to learning?

1 Does the learner meet eligibility criteria set out by the Ministry of Training,
Colleges and Universities (MTCU), your literacy services plan (LSP) or other
stakeholder requirements?

1 Do you have the information you need to begin to develop a learner plan?

ol
a

g

9 /Ly @&2dz YSSG GKAa fSIFINYSNDa ySSRa
and missiort YR @ 2dzNJ O2YYdzyAdema € AG SN O¢

D

Initial Interview and Assessment Tips

Theinitial interview andassessment are basically information gathering sessions
Some programs do the interview in a separate appointment, leaving the
assessmet for a later meeting. Some programs start with the first page oftB&
Participant RegistratioRorm or other agencydeveloped intake interview forsmA
sample of an agenegevelopedpre-assessment fornffrom North BayLiteracy
Councilland a copy of th&BSParticipantRegistration forntan be found in the
SampleForns section at the end of this modul€heseforms can behelpful in
gathering all the required informatioto se& up a new learner profileNote: as an
assessment for LBS eligibility (assessed as being lesketvel8 of IALSS or
OALCF) needs to be completed before registration, the LBS Participant Registration
form is notrequiredand should not be signed unéfter the initial eligibility
assessment is completed.

Idea When using initial interview/intake or Participant
Registration forms, having the prospective learner compl
some or all of the forms can provide you with a writing

assessment! However, if the learner is having difficulty fill
out the forms, be preparetb conduct an oral interview.

) Page29
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Here are some tips to help you gée informationyou needduring the initial )
interview and assessmentyithout causing your client (potential learner) too muc
stress

=

1 Work with theclientin an are that is privatecomfortableandaway from
interruptions.

1 52y Qi 2dzYL) NR 3K (Takhgfhe medokHat otofies
refreshmens will help theclientrelax.

1 Clearly explain the process:

o how longeach step in the intake/assessment procesi take
WKl G @2dz Oy 2NJ OFyQid KSEfLI 6A0GK
what thelearnerneeds to do on higler own
what other options are availablgor example, you might identify at the
outset of the telephone call or interview that the person is looking for a
different type of progam than you offex.

1 Start with a "factgathering interview (name, addres<®ligibility criteriaand so
on) before moving into skills assessment

1 Choosehe appropriate assessment material based on the information the
learner provided in the interviewWherever possible, assessments should be

o Contextual ¢[ S Q& efampleXthefearhdr's goal is independence

You might choose an assessment task that includes grocery shopping
reading a community event poster

o Level appropriate ¢ Assessment shodldetermine what the learner can

comfortably do, rather than focus solely on their shortfalishould be
encouraging rather than overwhelminDuring your initial interviewjdten
to what theclient saysand watch how he or she fills oahyformsyou
provide Allow learners to communicate what they already can do and
what they know Often you can get clues to the level of difficuétywhich
you should starassessing the learnéinrough the interview Although
you may have a standard assessment paekagkit, you probably will
not use everything in itSome programs use a "quick screen" tool to he[:

aavY$yi

O O O

them roughly gauge the prospectilearners level. A&ter the quick
screen has been administered, you can choose the appropriate tools
more specificayl identify skills knowledge and gaj@me examples of

quick screen toolssed by many LBS prograaret ¢t Q& /! a9w
Placement Toawww.ptp.ca/pulications/camerajandthe ESKARGO
OALCEF Initial Skills Assesstrievol
(http://Ibspractitionertraining.com/component/content/article/349
eskargeand-oalctimplementationstrategyresourcg from the
LBSPractitionerTraining.com websige'veincluded[ [ 9 h Qa [/ 2YlY 2y
Assessment of Basic Skills (CAB®k screenn the Sample~ormssection
at the end of this module J
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http://lbspractitionertraining.com/component/content/article/349-eskargo-and-oalcf-implementation-strategy-resource

Assessment Module

( o Task-based ¢ Remember that during the assessméiit the clientis also
assessing your programassessment actities shouldhot be skills
FaaSaaySyida 2yfes foAK|ASNE: chyiddfed to SliENY G a OK2 2 f
needs Insteaguse taskselevanti 2 (G KS Of ASydQa adal 4§SR {yﬂ S NJ
path.

o Common Assessment ¢ Whenpossible use assessment tootkat are
understood by the Ontario LBS community and kefgerral partners Using
language and tools that are commonly understood hd&lpid a
coordinated support servic®r the learnerand makesassessmentesults
transferable For ekamplesof assessment toolsommanly used in Ontario
LBS programs and assessmehtd have beerarticulated to the OALE
and Essential Skillszesthe Resource Lisit the erd of this module

1 Explain the purpose of the assessment tasks you séllact carhelp reduce
"test anxiety" and show th&arnerhow
the task relates to his or her goal.

1 Be sure to providepportunitiesfor the
clientto ask questions.

f During the initial interview and
assessmentelp the learner answer, or at
least start to think abat, these questions:
o Whatare my goals?

o What is my goapath?

o What skills, knowledge and abilities do
| already have?

o What do | need to learn and do to
transition to the next step tovards
achievng my goals? Initial

Assessment

Assessing the Goal and Goal Path
Duringtheid G At FaaSaavySyid ¢Sz 2F O2dz2NASZ | aajSaa i
and abilities As we have mentioned, the intake and initial assessment pradses
involves determining the learnefgoals and their LBS Goal Paimcethese have

been identified practitionersneed tolook intothe requirements of thegoal path
andgod. For example, we should find out:

1 thetype oftaskspeople with this goal need tperform

1 which OALCF Competencies and Task Grivgyswillneed todo to
successfullgomplete thesdasks and at what competency level

1 what other prerequisites are necessary for this goal, such as further education
or training

1 are there other considerations or supports that might be needed to reach the

& goal, for instancerelocation, financiasupportsor accessibility supports
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